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“Every child deserves a champion – an adult who understands the power of connection and insists they become the best they can possibly be.”
- RITA PIERSON






Guidance


& Useful Links
Next Steps

Experience One – Awareness
Why is this important?
As an educator, being aware of how to interact effectively with children and the impact these interactions may have lays the foundation for all aspects of the curriculum. The interactions between adults and children require practice, patience and an understanding of the subtleties of gestures, facial expressions and body language. Being conscious of how you present yourself to your children and whether you are receptive and act on the conversations you have is important to building trust and encouraging future conversations.
[image: Questions outline]The Guidance:
Holding a mirror up to your own practice as an educator and objectively critiquing your experience is an important first step towards designing a learner-centered environment.
learning.northeastern.edu (2024)


 



Additional Guidance:
[image: Questions outline]A learning environment is forever ‘under construction.’ It will need to be constantly adapted to suit your students’ needs. Wherever you are in your teaching career, it’s important to take the time to reflect upon the learning environment which your students experience. This reflection will help you to consider which elements need strengthening or altering in order to bolster the teaching and learning provision on offer.
highspeedtraining.co.uk (2022)







Considerations For Next Steps
Conduct regular peer on peer reviews of practice to build awareness of how to interact with children in your care.
Review key documents such as the SSTEW Tool or WellComm booklets to develop a better understanding of the communication levels of the children in your care and the adjustments you can make to aid in communication.
Be reflective, as a team consider making notes on key interactions, how they could have been handled differently and the potential consequences of different approaches.
Study the subtleties of gestures, facial expressions and body language, gradually adjusting and changing your approach where necessary.



Experience Two – Training
Why is this important?
As with any skillset involved in education, training is key to maintaining high quality interactions and ensuring you and your team are aware of how and why staff:child interactions are important. Introducing communication focused training into your CPD model can refresh your approach and avoid stagnation. Regular peer reviews an cooperation between the team can keep communication skills fresh and highlight aspects of staff:child interactions in different scenarios that may be handled differently.
[image: Classroom outline]The Guidance:
CPD is about developing your professional practice. So it may help keep your skills and knowledge up to date; prepare you for greater responsibilities; boost your confidence; help you become more creative in tackling new challenges; enable you to make better decisions, or help you take your career further.
cipd.org (2024)


 



Additional Guidance:
[image: Classroom outline]Teachers’ professional development is crucial to a high-quality education system. When teachers, as learners themselves, base their everyday practice on an updated, coherent and integrated professional knowledge base, this can lead to improvements in pupils’ learning outcomes.
Ofsted Independent review of teachers’ professional development in schools (2024)








Considerations For Next Steps
Include speech and language or interactions based training in your typical supervision, appraisal and CPD model.
Consider, as a team, accessing an external reflection/training resource such as the SSTEW Tool to provide objective, third party insight into your approach and processes.


Experience Three – Key Person
Why is this important?
Placing the development of secure attachments between adults and children is a key aspect of any curriculum. A well thought out and carefully balanced key person system can provide children with a consistent, reciprocal attachment and foster confidence, curiosity and communication. Staff:child interactions and the key person system compliment one another as children and adults are able to build patterns of communication between one another while also ensuring that families are able to feel that their voices are being heard.
The Guidance:
[image: Man with baby outline]The key person helps the child to feel known, understood, cared about, and safe.
The key person role involves a triangle of trust with the child and family.
An effective key person approach needs strong leadership and committed practice.
Children benefit most when their key person has special qualities and dispositions..
Attachment and the role of the key person, birthto5matters.org.uk (2024)

 







Additional Guidance:
[image: Man with baby outline]Each child must be assigned a key person. Their role is to help ensure that every  child’s care is tailored to meet their individual needs, to help the child become familiar with the setting, offer a settled relationship for the child and build a relationship with their parents and/or carers.
EYFS Statutory Framework (2024)






Considerations For Next Steps
Review the children accessing your provision and assign a key person to act as a primary source of contact and reassurance specific children and families.
Ensure you have a secondary key person process in place in the case of the absence of the primary key person.
Include the assignment of key persons in you induction processes for new children to ensure continuity and reassurance to new children and families.
Make sure key persons are primarily communicating with their key children and families to develop deeper connections and reinforce the necessity of the approach
Experience Four – Group Involvement
Why is this important?
Balancing interactions amongst groups is a difficult skill to master. As children jostle for attention and volume begins to rise it is common for those more softly spoken or with lower confidence levels to have their voice drowned out. As an educator, balancing the personalities and voices within a group and ensuring that you make a conscious effort to encourage children to no only recognise that there are other voices within the group but that you value all voices equally can help to make group activities a positive communication moment as opposed to a potential barrier to conversation.
[image: Children outline]The Guidance:
Staff spend their time scaffolding learning across the setting and concentrate on the children they are working with while doing this. They are, however, also aware of and responsive to the rest of the children
SSTEW (2015)

 



Considerations For Next Steps
When interacting with groups, ensure that your body positioning and availability is inclusive to all children.
Consider adjusting language levels to suit the needs of individuals within the wider group.
Be conscious of bringing other into the play opportunity and where possible, make connection between children to support positive play interactions.
Encourage patience and volume management so that all children are able to feel heard.











Experience Five – Supporting Positive Behaviour
Why is this important?
Given the period of time in which Wraparound provision takes place and the structure of the provision it is natural that you will encounter potentially challenging behaviour moments. With Wraparound often being accessed by children with a vast array of ages and stages of development it is important to be adaptable and to understand how to alter the language level you use depending on the child’s individual speech and language capabilities. In some cases, it may be necessary to reduce your word level to one or two as opposed to full sentences based on the child’s language level.
[image: Hand outline]The Guidance:
Positive behaviour management in nursery is a key stepping stone to learning what behaviour is appropriate, and what behaviour is unacceptable.
Before children can progress, they need a nursery environment that facilitates the right opportunities for behavioural learning and development..
learningjournals.co.uk (2024)

 




Additional Guidance:
By keeping responses calm, and language simple and concise, practitioners can distract and guide children to use more acceptable and productive behaviours. However, sometimes adult’s body language is not in sync with their other actions and even very young children will pick up on facial expressions and tone of voice, so care must be taken to not give out mixed messages, which confuse the child.
Managing early childhood conflicts and behaviours, Early Years Alliance (2024)

First aid in schools, early years and further education, DfE (2022)

[image: Hand outline]





Considerations For Next Steps
Review your current behaviour management approach to assess whether it is supportive and appropriate for the children accessing your provision.
Ensuring that the whole team is well trained and consistent with a set approach to ensure continuity for the children.
Where necessary, have preplanned differentiations ready to support individual children or circumstances.
Potentially involve parents and other professionals in your behaviour support model to encourage consistency beyond the reach of the Wraparound provision.

Experience Six – Building Independence
Why is this important?
One of the primary skillsets all educational providers should aim to unlock in their children is that of independence. Being patient and planning moments carefully where child choice and self-help can take centre stage is key to fostering a child’s sense of self-worth and confidence in their problem solving abilities. Encouraging children to actively engage in key aspects of a well established and predictable routine can help children engage in risk-free challenge, allowing them to use their initiative and combine aspects of what is already known into their decision-making.
[image: Walk outline]The Guidance:
Children at the expected level of development will:
• Be confident to try new activities and show independence, resilience and 
perseverance in the face of challenge.
Early Learning Goals, EYFS Statutory Framework (2024)

 



Additional Guidance:
[image: Walk outline]Supporting pupils and scaffolding their learning in this way can help every pupil move from dependence to independence. Not only that, but by improving pupil performance, we can develop their belief in their own competence and in turn, their motivation to achieve.
Kettlewell, J, EEF, (2022)






Considerations For Next Steps
Include children in predictable aspects of the routine e.g. plating up for snack or tidying certain areas.
When moments to support independence and self-help skills appear e.g. zipping up a coat, do not rush to manage the task yourself, instead pause and allow children to develop these skills by, for example, partially zipping a coat and allowed a children to finish the process themselves.





Experience Seven – Supporting Transitions
Why is this important?
Transitions are often the greatest obstacle facing children in education. Moving between spaces or releasing their attachment to their parents/carers and placing their trust in familiar adults can be daunting moments in a child’s day. Moving between classrooms or spaces within a provision can create uncertainty and anxiety in children however having a supportive, responsive, consistent, trusted adult there to guide and reassure them can turn these previously daunting experiences into opportunities to connect on a deeper emotional level. 
The Guidance:
We all know the familiar feelings when contemplating change. Anticipation, excitement and curiosity may well be tempered with anxiety, uncertainty, fear and a sense of bewilderment as we are faced with unfamiliar experiences, people, places or events. 
What a difference it makes if we have a sense of being eagerly awaited, of knowing that we will be treated with respect and allowed to take some control over what happens to us in our new situation.
O’Connor, A, All About Transitions (2021)

[image: Transfer outline] 






Additional Guidance:
Schools and further education settings need to make sure plans are in place to support pupils with mental health needs and additional needs to negotiate any changes – for example, transitioning to an alternative provision education setting.
Schools need to plan well in advance of the transition to address any potential barriers to learning or thriving.).
Transition, mentallyhealthyschools.org.uk (2024)

[image: Transfer outline]






Considerations For Next Steps
Make yourself available to children, families and professionals during transitions and provide reassurance and support where necessary.
Familiarise yourself with the transitional capabilities of the children in your care to identify certain triggers and certain soothing techniques or resources that can help reduce the impact of transitions on your children.
Be aware that the ever changing nature of the child’s home environment may result in inconsistencies in their transitions so you may need to adapt if necessary.

Experience Eight – Scaffolding
Why is this important?
As children look to develop new skills and knowledge they primarily look to build on existing knowledge as part of the assimilation process. As children try to utilise their bank of skills, schemas and knowledge to assimilate new information a precious moment presents itself where, if careful and well planned, an adult can help bridge knowledge and extend a learning experience on to new levels. In this scaffolding moment, the adult presents opportunities to make connections and consolidate knowledge in ways children would otherwise be unable to do on their own.
[image: Building Brick Wall outline][image: Contract outline]The Guidance:
Scaffolding means providing temporary support for an inexperienced learner in order to help them to complete a task or acquire a skill, and then gradually withdrawing that support. Inexperienced learners learn from working with someone more experienced than themselves as they are ‘scaffolded’ by their knowledge and expertise.
Scaffolding, bell-foundation.org.uk (2024)

 




Additional Guidance:
[image: Building Brick Wall outline]Scaffolding consists of the activities provided by the educator, or more competent peer, to support the student as he or she is led through the zone of proximal development.
This support can be provided in many different ways, such as modeling or asking questions, and is used across different subjects and age groups.
McLeod, S, simplypsychology.org (2024)







Considerations For Next Steps
Engage in play, make yourself available during activities to support and extend knowledge when the opportunity presents itself.
Build on the knowledge, language and ideas that children are using in their play.
Wait for natural invitations to join, find the balance between scaffolding and interfering.
Conduct regular peer reviews to observe the interactions between yourself, your team and the children in your care with a focus on the potential for enhanced outcomes and missed opportunities. 


Experience Nine – Impact Of Positive Staff:Child Interactions
Why is this important?
Interactions between staff and children should be purposeful. Sometimes this ‘purpose’ may be reassurance, relationships building, encouraging or simply helping a child to feel heard but in some cases the conversations you have with children may benefit from you taking an action in response. This can take the form of adjusting an aspect of the provision or an activity, responding to a behavioural conflict or emotional trigger. When children interact with adults it is often to illicit a response or action and so the most important aspect is consistency. By acting rationally and consistently, taking a child’s voice seriously, you encourage children to value your interactions and trust that their opinions and needs matter. 
[image: Dance outline]The Guidance:
Research shows that good interactions between adults and children make a big difference to how well communication and language skills develop.
DfE, Interactions (2024)


 



Considerations For Next Steps
Build confidence with your children through consistency.
Be responsive and act on the needs of your children.
Provide reassurance where necessary, challenge were appropriate and support positive behaviour through genuine appreciation for milestones and regulation.











Experience Ten – Discussing Emotions
Why is this important?
Providing children with the opportunities to discuss emotions freely as well as creating a space and culture where emotions are respected and children feel safe to express themselves free from ridicule or repercussion is a cornerstone of any outstanding Wraparound provision. Being conscious of opportunities to extend conversations around emotions or creating opportunities such as ‘Colour Monster’ story times can provide a platform for children to open up to trusting adults. Acting on emotions respectfully and in a way that includes the child in decision making can help children to develop their sense of self-worth and realise that their feelings can lead to positive change.
[image: Smiling face outline outline]The Guidance:
Understanding and managing emotions is important for development and wellbeing in children and teenagers. 
Recognising and naming emotions helps children understand emotions. This lays the groundwork for managing emotions.
raisingchildren.net.au (2024)

 



Additional Guidance:
[image: Crying face outline outline]If you're worried about a child, encouraging them to talk can be very helpful, whether you're a parent, grandparent, friend or teacher... Being able to talk to someone other than a parent is sometimes very helpful for children.
NHS, Talking to your child about feelings (2024)






Considerations For Next Steps
Consider including circle time activities such as Monkey Bob or The Colour Monster as natural avenues for children to discuss emotions.
Make yourself available for conversation and never trivialise the emotions children and displaying or discussing.
Reflect key emotions and feelings in stories back at the children to develop empathy and piece together a catalogue of triggers for certain emotions e.g. The animals being afraid of the Gruffalo







Useful Links
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	Awareness
	EYFS statutory framework for group and school-based providers

Frontiers | Influences of Teacher–Child Relationships During Early School Years

	EEF blog: Supporting high-quality interactions | EEF
The national curriculum in England - Framework document
You're the Best Teacher : Responsive Interactions
The Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale
Our Approach - HighScope
About the Solihull Approach - Solihull Approach




	Training
	Early training. We offer online and face to face.
Training 4 Early Years
EYA Central - Training and resources

	Help for early years providers : Interactions
Positive Interaction and Play Level 2 – Dynamic E-learning
What is CPD in Education and Why Is It Important?
The Importance of CPD in Schools | Teacher CPD
Training Courses
Use Your Noodle, Train Your Mind
You can also enquire with Knowsley Early Years Quality Assurance Team for bespoke Staff:Child Interactions training.



	Key Person
	EYFS statutory framework for group and school-based providers
Attachment and the role of the key person – Birth To 5 Matters
Nursery key person: Who are they and what do they do? - BBC

	Nursery World - Key Person Approach - A different key
Relationship with the key person in a childcare setting | Anna Freud
Key person – The importance of attachment and closeness | Teach Early Years

	Group
Involvement
	EYFS statutory framework for group and school-based providers
20 Differentiated Instruction Strategies
Differentiation: Achieving Success in a Mixed-Ability Classroom

	Getting into Groups: Flexible Differentiation
Differentiation in action! | PPDS




	Supporting Positive
Behaviour
	Celebrating positive behaviour in school - Case study - GOV.UK
EYFS statutory framework for group and school-based providers
Supporting Positive Behaviour in Children and Young People

	Positive behaviour strategies: A guide for teachers
Supporting positive behaviour | Barnardo's Family Space
Positive Behaviour Management Strategies: A Nursery Practitioners Guide
Promoting Positive Behaviour In Early Years: Guide For Nurseries
Promoting Positive Behaviour Strategies in Early Years




	Building Indepen- dence
	EYFS statutory framework for group and school-based providers
Promoting independence – How to do it in Early Years
Zip zip hooray! Helping children develop independence in… | EEF

	How to Build Independence in Preschoolers - Child Mind Institute
Growing Independence: Tips for Parents of Young Children - HealthyChildren.org
Independence skills – How to develop them in Early Years | Teach Early Years
Help for early years providers : Sense of self






	Supporting Transitions
	Supporting transitions within the school day
EYFS statutory framework for group and school-based providers
EEF Blog: Supporting pupils through transitions – a trio of… | EEF

	High-Quality-Transitions.pdf
Transitions in early years – Ideas for supporting children and families | Teach Early Years
Supporting Transitions for Children in your Setting - ILT Education
Transitions – Birth To 5 Matters
Supporting school transitions | Resources | YoungMinds




	Scaffolding
	EEF blog: Scaffolding – more than just a worksheet | EEF
EYFS statutory framework for group and school-based providers
Scaffolding - The Bell Foundation

	Vygotsky's Scaffolding Learning
Vygotsky ZPD & Scaffolding
Scaffolding in teaching: a six-step checklist for teachers | Tes
9 Ideas for Better Scaffolding in the Early Years | Famly
lillio.com/blog/what-is-scaffolding-in-early-childhood-education




	Impact
	The Power of Positive Adult-Child Relationships: Connection is the Key
The Importance of Positive Adult-Child Relationships | Psychology Today UK
The Importance of the Key Person Approach – Kinderly

	Unlocking the role of a key person | EEF
Rita Pierson: Every kid needs a champion | TED Talk
Interacting adult-child relationships and school adjustment - ScienceDirect
Why Every Student Needs Caring Adults in Their Life





	Discussing Emotions
	CECMHC | Ideas for Teaching Children about Emotions
Talking to your child about feelings - NHS
Understanding emotions: children & teens | Raising Children Network

	How to talk to your child about emotions - CBeebies
Promoting young children’s self-regulation skills through play | Anna Freud
Teaching emotions to young children: tips and tricks | Lillio
Emotional Literacy in Schools: Teaching Students to Recognise and Manage Their Feelings
Help for early years providers : Emotions
Social and emotional learning | EEF
Feeling Better - BBC Teach
Monkey Bob – Discussing Emotions
The Colour Monster – Anna Llenas
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